
Understanding By Design Unit Template  

Title of Unit

Alaska History: 1939-1975

Grade Level

9-12

Subject

Social Studies/History

Time Frame

5 class periods

Developed By

Mason Shearer

Unit Synopsis Students will learn about World War II, relocation of the Aleut, incarceration of Japanese-Americans into Fort Richardson’s 

incarceration camp, the Universal Declaration of Human Rights compared to the Bill of Rights, and Alaska boarding schools.

Stage 1 - Identify Desired Results  

Learning Outcomes 
What relevant goals will this unit address?  
(must come from curriculum; include the designations e.g. IN2.1) 



Curriculum Standards: 
B) “Cultural knowledge as part of a living and constantly adapting system that is grounded in the past, but continues to grow through the present and 
into the future.” 

B2) “provides students with an understanding of the dynamics of cultural systems as they change over time, and as they are impacted by external 
forces.” 

The goal of this lesson is to explore the events of Japanese-American, and Aleut, internment camps. Show the circumstances and the conditions of 
forced removal and relocation to internment camps. After discussing the conditions of the camps, discuss how these events and living styles impact the 
culture after returning home. 
For Japanese-Americans who lived in the United States, executive order 9066 could impact the way they feel about their home country. The feeling of 
persecution and dismissal keeps the stories of Japanese camps from being told. 
For the Aleut people, similar circumstances occur. They were under protection of the United States, but how they were treated changes the feeling of 
safety. 

Learning Outcomes 
A) “A student should understand that history is a record of human experiences that links the past to the present and the future. A student should 
understand historical themes through factual knowledge of time, places, ideas,institutions, cultures,people, and events.”  

1) By putting dates in relation to each other, students will be able to develop a mental timeline including people, events, and inventions in certain 
sequences and patterns.  
2) By mentioning Fort Richardson, it demonstrates that what we supposedly know can change when new evidence is presented. History is never 
changing, but the way we perceive it always changes.  
5) History has many different voices and multiple view points. It is important to not only listen to the loudest voice, but all opinions and words.  
6) By going into depth on Aleut culture before WWII and after the war, it shows that culture has specific words and specific moments in time. Items, 
language, and ideas demonstrate moments in times. 
7) Wars are best for understanding key turning points. Wars change within years. 
8) By listening to Aleut stories after an overview of their timeline, there is a noticeable bridge between the feelings of the Aleut people and how they 
view society before and after WWII.

Enduring Understandings 
What understandings about the big ideas are desired? (what you want 
students to understand & be able to use several years from now) 
What misunderstandings are predictable?

Essential Questions 
What provocative questions will foster inquiry into the content? (open-
ended questions that stimulate thought and inquiry linked to the content 
of the enduring understanding)



Students will understand that the United Nations drafted the Universal 
Declaration of Human Rights (UDHR) which is similar to the U.S Bill of 
Rights, after World War II. Boarding schools continued to suppress Alaska 
native languages even with UDHR being recognized. 

Students will draw parallels from one type of suppression (boarding schools) 
to another (Internment and Incarceration camps) which will lead to a further 
understanding of Alaska history and Alaska’s influence during WWII. 

Students will be able to remember the concept of trans-generational trauma 
and be respectful if that topic comes up. They will know that many groups 
have experienced traumatic instances that changes views and cultures. 

Related misconceptions… 

With little time to go over UDHR, and its differences from the bill of rights, 
information might be lost or forgotten. 

Essential Question 

Why is it important to declare rights in the first place? 

How does the past influence the future? 

Engaging Lesson Questions 

Where was your family during WWII? 

What do you already know about the events of WWII? 

Which amendment in the Bill of Rights is most important? 

What are some similarities and differences between the Bill of Rights and 
UDHR? 

What is a contemporary comparison to the events of boarding schools? 

FNMI, multicultural, cross-curricular…(ask question 

This lesson is during a significant time frame to Japanese-Americans, 
Aleut and their ties to the American government, and the Tlingit and 
their ties to the American government. Not only does it depict 
connections between indigenous people of Alaska and the American 
government, but also conveys devastating times for each culture. The 
events occurred at different times, but the damage is trans-generational.

Knowledge: 
What knowledge will student acquire as a result of this unit?  This content 
knowledge may come from the indicators, or might also address pre-
requisite knowledge that students will need for this unit. 

Skills 
What skills will students acquire as a result of this unit?  List the skills 
and/or behaviors that students will be able to exhibit as a result of their 
work in this unit.  These will come from the indicators.



Students will gain knowledge of trans-generational trauma and the impact 
that events have on a culture for future generations. Look at the Aleut 
stories and compare pre-WWII Aleut culture to post-WWII. 

Students should be able to discuss the living conditions of the average 
internment camp.

Students will be able to identify the conditions of internment camps. 

They will also be able to think like a construction worker after working 
with building structures. When they are organizing the location of each 
building, have the students draw a blueprint of where they placed each 
of the buildings and how far apart they are. Have them scale the 
distance between buildings with the height of their buildings.

Stage 2 – Assessment Evidence 

Performance Task  
Through what authentic performance task will students demonstrate the desired understandings, knowledge, and skills? (describes the learning activity 
in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their 
understanding in a real life situation. Describe your performance task scenario below) 
By what criteria will performances of understanding be judged?

GRASPS Elements of the Performance Task 

G – Goal 
What should students accomplish by 
completing this task?

They will accomplish a well designed camp that will be to scale. A blueprint they make will be placed on the 
wall and the marshmallows they use will be eaten by the student. 

They will work through the perspective of an architect that was hired to build a Japanese internment camp. 
They have a short amount of time, just like the contractors did to make these camps. 

The blueprints could potentially be kept until a contractor from the community could come in to discuss the 
efficiency of the blueprint. Other than that, the blueprints will be hung up for other classes to see them. 

The challenge will be a time limit, teamwork (having one of the group members be the head contractor and the 
others following orders), and building a structure that won’t fall over at any moment. 

As a finished product, the students will have a semi-edible structure that demonstrates their knowledge of a 
community within an internment camp.  

R – Role 
What role (perspective) will your students 
be taking?

A – Audience 
Who is the relevant audience? 

S – Situation 
The context or challenge provided to the 
student.

P – Product, Performance 
What product/performance will the 

student 
create?



S – Standards & Criteria for Success 
Create the rubric for the Performance Task

The rubric would be broken up: 25% participation and 75% understanding of their own creation. 

Other Evidence 
Through what other evidence (work samples, observations, quizzes, tests, 
journals or other means) will students demonstrate achievement of the 
desired results? Formative and summative assessments used throughout 
the unit to arrive at the outcomes.

Student Self-Assessment 
How will students reflect upon or self-assess their learning?

There will be multiple options for students to provide evidence of their 
knowledge.  

Option one: A short quiz 
Option two: Write a poem, a few haikus, or another poetic form of their 
choice. 
Option three: A drawing accompanied by an artistic statement. 

Option one: give discussion questions for the students to answer and 
reflect upon that have no wrong or right answer. 

Option two: fill out a short survey, that seems to be addressed to the 
teacher, but is to have the student reflect on what they have been taught. 
The survey is mandatory to be filled out. 

Option three: Have the students make their own questions and put them 
into a hat. Then have students pull out the questions one at a time and 
discuss each question. 

Stage 3 – Learning Plan  
What teaching and learning experiences will you use to: 

• achieve the desired results identified in Stage 1? 
• equip students to complete the assessment tasks identified in Stage 2?



Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?   
What experiences do the learners bring to the unit?  How have the interests of the learners been ascertained?  Have the learners been 
part of the pre-planning in any way?  What individual needs do you anticipate will need to be addressed? 
Learning environment:  Where can this learning best occur?  How can the physical environment be arranged to enhance learning?  

Each student learns differently. Some learn by doing hands on activities while other learn from using their eyes. Some students will learn best by putting 
new knowledge into similar context from already obtained information. By knowing how each student learns, it is best to switch between those ways of 
teaching during the unit, then do something similar when it comes to a test or quiz.  

The environment should reflect the unit that is being taught. Put the desks or tables facing each other and in close proximity to other desks to resemble 
the close living quarters while in internment camps. This could be utilized at teachers knowledge of their students. 

How will you engage students at the beginning of the unit? (motivational set)

On the starting day of this new unit, introduce it with a game. Do not mention the topic. Have a powerpoint up, or any picture presentation software, 
and have a question underneath it. The question will read something abstract like “What do you see?” After all the students are sitting and looking at 
this picture, ask the question out loud. The picture, for this unit, should be something that strongly identifies WWII or the relocation camps. When 
people are itching for the answer, give it to them and show them how they could have seen specific images to identify the time. 

 After that, go through each slide until the end of the presentation. At the end, students should know what will be encompassed in this unit and will 
hopefully be ready and excited to learn new information. 

Lesson 2: Relocation and Internment camps will end with a discussion of basic human rights. 

What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will 
you equip them with needed skills and knowledge?

# Lesson Title Lesson Activities Materials Resources

1
Introduction 

Slides to show what will be taught in this lesson. Projector

2
WWII 

Ask the students about previously developed knowledge about anything related to WWII, preferably 
in Alaska. Have students write what they know on a large sticky note.

Sticky 
notes and 
markers



3
Relocation and 
Incarceration 
camps 

Explain the difference between types of camps then have students draw or model what a relocation, 
incarceration, and concentration camps look like. In their drawings or models they will emphasize the 
most important characteristics. Have them show their model or drawing to the class.

4
Relocation of 
the Aleut 
people 

Break the class into groups then have them research a different topic relating to the relocation. 
Some of the research could be related to the environment, culture, consequences of leaving, the 
time line and duration of the relocation, or stories from people during that time.

5
UDHR and the 
Bill of Rights 

Read the Bill of Rights out loud by having students volunteer to read out loud. From there, give each 
student a copy of UDHR and ask for comparison between the two. 

After that, have a discussion about the relation between the documents and WWII. Then lead it into 
the topic of boarding schools.

6
Boarding 
Schools 

Have an icebreaker where each person can not communicate using English. Other languages 
including sign language are allowed, but this rule can change depending on if the task isn’t difficult 
enough. Ask them to organize themselves from smallest to largest or some sort of scale. Have the 
students organize themselves in order. 
This demonstrates the struggle of those that went to the boarding schools. Then have them explore 
a different boarding school in Southeast Alaska.
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